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PREFACE

Curriculum, syllabus and textbooks are three important documents that decide the course of teaching- learning process in a classroom situation. However it is observed that the school activities mainly revolve around the textbook and receive least impetus from syllabus and curriculum framework. In other words, we may say that textbooks become the de-facto syllabus. Therefore, it is important to bring back the importance of syllabus and orient the teachers in such a manner so that they understand the importance of syllabus and guiding principles of curriculum. It is pertinent to mention here that NCF 2005 emphasizes the following five guiding principles:

· Connecting knowledge to life outside the school

· Ensuring that learning is shifted away from rote methods

· Enriching the curriculum to provide for overall development of children rather than remain textbook centric

· Making examinations more flexible and integrated into classroom life 

· Nurturing an over-riding identity informed by caring concerns within the democratic polity of the country

The syllabus provides more comprehensive idea of the content, its delivery methodology and effective evaluation. The present split up syllabus, therefore, lays importance on the syllabus document which elaborates the key concepts, themes and evaluation strategies for the teacher. It is expected that all the teachers should go through the syllabus along with the textbooks before getting into the actual teaching- learning process.

Language (ENGLISH)

Input-rich communicational environment are a prerequisite to language learning, since languages are learnt by comprehending and communicating.

The main objectives are:

· To provide a print rich environment to relate oracy with literacy

· To develop the abilities of listening, speaking, reading and writing skills

· To communicate in English with appropriateness and with the right pronunciation

· To enrich learners vocabulary mainly through telling, retelling, and reading aloud stories/folk tales etc.

· To use language intelligently and creatively

· To appreciate the melody of the spoken words and to enjoy learning English

· To familiarize learners with the basic process of writing

Expected Learning Outcomes are as follows:

· Able to narrate his/her experiences and incidents

· Able to exchange his/her ideas with the peers

· Able to carry out a  brief conversation involving/seeking information

· Able to enjoy reading a story, poem, a short write- up, a notice, poster etc. 

· Able to take dictation of simple sentences, to practise copy writing from the blackboard and textbook, and to use common punctuation marks

· Able to write a short description of a person, thing or place – prepare a notice, or write a message for someone

· Able to write a short composition based on pictures

· Able to take part in group activity, role play and dramatization

In order to achieve these objectives easily the syllabus has been divided into different Themes/Sub Themes in conformity with the learner’s immediate environment. 

The following language items need to be stressed in primary classes:

· nouns, pronouns, adjectives, adverbs 

· is, am, are, has, have

· tense-forms ( simple present and present continuous, simple past and past continuous)      expressing future(will and be going to)

· articles

· use of this, that, these, those ( as determiners and empty subjects)

· question words 

· and, or, but

· Punctuation marks 

· Possessive adjectives 

· Prepositions

LANGUAGE (HINDI)
Hkk"kk dk iz;ksx ge ftUnxh dks le>us ds fy, mlls tqMus ds fy, vkSj thou txr dks izLrqr djus ds fy,]

djrs gSaA ,sls esa gekjk iz;kl ;g gksuk pkfg, fd Ldwy ds 'kq: ds ik¡p o"kksZa ds nkSjku fo|kfFkZ;ksa esa fgUnh ds

O;kid vkSj fofo/ Lo:i dh xgjh le> fodflr gks tk,A lkFk gh lkFk ikB~; iqLrdksa dh ifjf/ ds ckgj

Hkh fdlh jpuk ls tqM+dj ml ij HkkoukRed vkSj cSf¼d izfrfØ;k dj ldsaA fo|kfFkZ;ks dks Hkk"kk dh rkdr

dk ,glkl gksA

og jk"Vªh; lekpkji=kksa vkSj if=kdkvksa dh ifjf/ esa vkus okys O;fDr] ifjos'k vkSj lekt ls tqM+s eqíksa dh

lkekU; tkudkjh j[k ldsA

1- i<+uk] lquuk] fy[kuk] cksyuk] bu izfØ;kvksa esa fo|kFkhZ dgh ;k fy[kh ckr dks vk¡[k ew¡ndj Lohdkj djus

dh ctk; mlsa vkykspukRed n`f"V ls ij[ks rFkk loky mBk,A

2- mudk rkfdZd dkS'ky bruk fodflr gks tk, fd os dgh ;k fy[kh ckr dh rdZ }kjk iqf"V dj ldsA

3- fon~;kFkhZ esa dykRed vkSj l`tu'khyrk fodflr gksA

4- dksbZ jpuk i<+rs le; vU; fo"k;ksa dh vo/kj.kkvksa ls mls tksM+ ik, vkSj mu nksuksa dk var lEcU/

ns[k ldsA

5- ikB~;&iqLrdksa esa dgkuh] dfork] laLej.k tSlh&izpfyr fo/kvksa ds lkFk&lkFk v[kckjh ys[ku iSjksMh]

foKkiu] ukjs] dkVwZu] lans'k] Hkk"kk dk HksaVokrkZ] ?kks"k.kk,¡] jgL;] jksekal tSlh lkexzh dk Hkh lekos'k gksaA

O;kdj.k ds i{kksa dh le> pj.kc Øe esa gks igyk pj.k igpku dk] nwljk pj.k iz;ksx dkA

ikB~;Øe dk eq[; mís'; %&

1- cPpksa dks iz'u iwNus rFkk viuh ckr dgus dk Hkjiwj ekSdk feysA

2- mlesa nwljksa dh ckr lquus esa :fp mRiUu gksa o /S;ZiwoZd mudh ckr lqudj mlij fVIi.kh ns ldsaA

3- cPpksa esa le>dj i<+us dh izo`fÙk dk fodkl gks ldsA

4- cPpsa i<+us dh izfØ;k dks nSfud thou dh t:jrksa ls tksMsA

5- Hkk"kk dh fofo/rk tSls Hkkstiqjh] vo/h] laFkyh vkfn ds 'kCnksa] eqgkojksa rFkk vfHkO;fDr;ksa dk [kqydj

iz;ksx djus dk volj cPpksa dks feysA

6- ICT ds ekè;e ls Hkh ikB dks :fpdj cukdj mUgs le>us lh[kus dk ekSdk nsaA

f'k{k.k izfØ;k dks :fpdj cukus ds fy, ge pkVZ] ÝyS'k dkMZ~l] i=k&if=kdkvksa ls drjusa rFkk JO;&n`';

lkexzh dk iz;ksx dj ldrs gSaA

fp= ns[kdj cPps dgkuh lquk,A

fp= cukdj ml ij pkj&ik¡p okD; fy[ksaA

        ENVIRONMENTAL STUDIES


 The syllabus for EVS up to class V has been perceived as an integrated curricular area for the entire Primary stage .The child looks at the environment around her/ him in a holistic manner. EVS Syllabus web has been developed that allows a connected and inter related understanding within a child -centered perspective of themes. The syllabus for classes III-V is woven around six common themes close to a child’s life (i)Family and Friends,(ii)Food, (iii) shelter,(iv) water, (v) Travel and (vi)Things we do and make.

       The syllabus web moves outward over the three years. It gradually extends the child’s understanding of their world, beginning from the immediate self to include her family, the neighborhood, the locality and also the country.                                                               

         Thus by the time the child reaches class V, (s) he is able to see herself in the larger context-as part of a community, the country and also as located in the world. Children should be provided varied kinds of opportunities for them to work individually, in small groups or even in larger groups to promote peer learning and improve social interaction.  Children do not learn alone but learn more through talking and discussing with others. The scaffolding process will enable the children to construct knowledge far beyond their individual abilities through appropriate questions and interventions, including discussion with adults, in school and also at home, as also among themselves.


Issues of differences in gender, class, culture, religion, language etc. need to be handled by the teacher in a sensitive manner. Instead of rote learning, children can be given opportunity to vocalize, build upon his curiosity, learn by doing, ask questions, explore, observe, draw, categories, list, experiment, manipulate things with her/ his hands. Children are to be encouraged to tap resources like family members, members of community, newspapers, storybooks etc. Child`s local knowledge is to be related to school knowledge. EVS learning has to occur outside the walls of the classroom. EVS classrooms need to provide opportunities to children to be able to progressively ask higher order questions that require different levels of reasoning and investigation.


Teachers must translate the syllabus of EVS into Teaching Learning Materials and Experiences, through planned learning tasks and activities, for the classroom, outside the class or even during an examination. EVS teaching has to be integrated and holistic and it must provide opportunities to the child to interact with her environment in the best possible way.

MATHEMATICS
 
      We should ensure that children learn to enjoy mathematics rather than fear it. We should realize that mathematics is more than formulae and mechanical procedures. And, more importantly teachers engage every child in class with the conviction that everyone can learn mathematics. 
The syllabus for Primary classes has been developed around five natural themes i.e. Geometry (Shapes and Spatial understanding), Numbers (Number operations), Mental Arithmetic, Fractional numbers, Money Measurement and Data handling flowing from classes I – V. It overlaps not only with each other but also with themes developed in other subjects that are being learnt simultaneously. 

    Teaching of Mathematics should be as far as possible activity oriented. The activities should be built around child’s real life experiences and area across the curriculum. Children’s current local interests and enthusiasm should be utilized to the maximum for developing Maths concepts.

      The split up syllabus has incorporated the spirit of continuous comprehensive evaluation (CCE) as well; the mere reading of the document will give a fairly good idea about syllabus and its key concepts. The suggested activities and learning outcomes provide an important lead to effective implementation to CCE. The “Common Minimum Programme for Qualitative improvement in Primary Education” – a flagship programme implemented by KVS, essentially jells well with the spirit of CCE and NCF-2005. I hope that this document will facilitate the teachers to perform their teaching more effectively.           
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